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The need to read 
: MLA style (in-text (parenthetical) references
)

In today's world, we all need to read.  Some people read better than others, some are shamed – sometimes ashamed - because they do not read very well.  Many poor readers learn how to disguise the fact, and read the signs when they cannot read the words.  But we all need to read, and those who read well survive better than those who do not.

Those who read, succeed.  The others flounder, and may fail.  Many studies show very clearly the consequences of limited reading competence, for instance that children with poor reading skills tend to have lower self-esteem, and are more likely to have discipline problems at school;  that nearly two-thirds of the U.S. prison population is illiterate, and so are three-quarters of unemployed adults (Fuchs et al
).
In “Why Read?”, Gawith 
asserts that one of the most important reasons for reading is empowerment. She suggests that 
"the most important attribute of the information literate citizen today [is] 
the ability to discriminate, to detect nonsense, bias, to challenge fact not grounded in evidence; to distinguish between informed opinions and ignorant ranting." This is critical reading.

Neate 
suggests that we spend a lot of time teaching children how to read, especially narrative, but that we do not spend enough time teaching them different ways of reading, we do not teach them how to read to learn, and we do not spend enough time teaching information handling and learning skills.  It is what you do with the reading that counts.  Leppard 
declares, "While students need training in effective and efficient searches, there is now the particular challenge of teaching them how to judge the credibility of sources and the relative value of different types of information they have gathered."

The NEMP Studies in various teaching subjects confirm that children, in New Zealand at least, are good at finding information, but less good at deciding beforehand exactly what information they are looking for, or where to find it and how they will recognise it once found, or afterwards deciding what to do with the information they have found and how to use it  (Gawith, Ban Projects
). 

If children ever had problems, and pre-Internet they might well have faced problems finding information in poorly-stocked and poorly-staffed school and public libraries, they certainly have no problem finding information today - as long as they have access to the Internet.  But information alone is not enough.  Information without purpose, without questions to be answered, is unnecessary, irrelevant, forgettable.  Once obtained, information still needs to be handled, with discrimination, and some that is found may have to be rejected and some may be worth using.

Neate (130) 
pursues this line.  If there is no purpose, it is difficult to know what is important in the text, in which case everything becomes equally important.  She suggests that purpose depends on several factors, including reason for reading, motivation for reading, relation to what is already known and what must be found out, what one does with the reading, and similar considerations.  Awakening prior knowledge and asking oneself questions before and during reading heightens alertness. Indeed, as McTighe and Reeves 
put it: "It is impossible to think critically about something of which one knows nothing."

Children, of course, are disadvantaged here, for their prior knowledge and awareness of relationships is necessarily limited.

[Extracted from “From literacy to information literacy: reading for understanding in the real world” by John Royce, a paper presented at the IASL/SLA Joint Conference in Dublin, June 2004.]
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The need to read : MLA style (footnotes
)

In today's world, we all need to read.  Some people read better than others, some are shamed – sometimes ashamed - because they do not read very well.  Many poor readers learn how to disguise the fact, and read the signs when they cannot read the words.  But we all need to read, and those who read well survive better than those who do not.

Those who read, succeed.  The others flounder, and may fail.  Many studies show very clearly the consequences of limited reading competence, for instance that children with poor reading skills tend to have lower self-esteem, and are more likely to have discipline problems at school;  that nearly two-thirds of the U.S. prison population is illiterate, and so are three-quarters of unemployed adults. 


Gawith asserts that one of the most important reasons for reading is empowerment. She suggests that "the most important attribute of the information literate citizen today [is] the ability to discriminate, to detect nonsense, bias, to challenge fact not grounded in evidence; to distinguish between informed opinions and ignorant ranting." 
 This is critical reading.

Neate suggests that we spend a lot of time teaching children how to read, especially narrative, but that we do not spend enough time teaching them different ways of reading, we do not teach them how to read to learn, and we do not spend enough time teaching information handling and learning skills.  It is what you do with the reading that counts. 
  Leppard declares, "While students need training in effective and efficient searches, there is now the particular challenge of teaching them how to judge the credibility of sources and the relative value of different types of information they have gathered." 

The NEMP Studies in various teaching subjects confirm that children, in New Zealand at least, are good at finding information, but less good at deciding beforehand exactly what information they are looking for, or where to find it and how they will recognise it once found, or afterwards deciding what to do with the information they have found and how to use it. 

If children ever had problems, and pre-Internet they might well have faced problems finding information in poorly-stocked and poorly-staffed school and public libraries, they certainly have no problem finding information today - as long as they have access to the Internet.  But information alone is not enough.  Information without purpose, without questions to be answered, is unnecessary, irrelevant, forgettable.  Once obtained, information still needs to be handled, with discrimination, and some that is found may have to be rejected and some may be worth using.

Neate pursues this line.  If there is no purpose, it is difficult to know what is important in the text, in which case everything becomes equally important.  She suggests that purpose depends on several factors, including reason for reading, motivation for reading, relation to what is already known and what must be found out, what one does with the reading, and similar considerations.  Awakening prior knowledge and asking oneself questions before and during reading heightens alertness. 
 
Indeed, as McTighe and Reeves put it: "It is impossible to think critically about something of which one knows nothing." 

Children, of course, are disadvantaged here, for their prior knowledge and awareness of relationships is necessarily limited.

[Extracted from “From literacy to information literacy: reading for understanding in the real world” by John Royce, a paper presented at the IASL/SLA Joint Conference in Dublin, June 2004.]
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The need to read : APA style

In today's world, we all need to read.  Some people read better than others, some are shamed – sometimes ashamed - because they do not read very well.  Many poor readers learn how to disguise the fact, and read the signs when they cannot read the words.  But we all need to read, and those who read well survive better than those who do not.

Those who read, succeed.  The others flounder, and may fail.  Many studies show very clearly the consequences of limited reading competence, for instance that children with poor reading skills tend to have lower self-esteem, and are more likely to have discipline problems at school;  that nearly two-thirds of the U.S. prison population is illiterate, and so are three-quarters of unemployed adults (Fuchs et al, 2001).
Gawith (2001, Section: discrimination, para 3) asserts that one of the most important reasons for reading is empowerment. She suggests that "the most important attribute of the information literate citizen today (is) the ability to discriminate, to detect nonsense, bias, to challenge fact not grounded in evidence; to distinguish between informed opinions and ignorant ranting." This is critical reading.

Neate (1992) suggests that we spend a lot of time teaching children how to read, especially narrative, but that we do not spend enough time teaching them different ways of reading, we do not teach them how to read to learn, and we do not spend enough time teaching information handling and learning skills.  It is what you do with the reading that counts.  Leppard (2003, Section:  The new organization of information, para. 1) declares, "While students need training in effective and efficient searches, there is now the particular challenge of teaching them how to judge the credibility of sources and the relative value of different types of information they have gathered."

The NEMP Studies in various teaching subjects confirm that children, in New Zealand at least, are good at finding information, but less good at deciding beforehand exactly what information they are looking for, or where to find it and how they will recognise it once found, or afterwards deciding what to do with the information they have found and how to use it  (Gawith, 1998, paras 9-10). 

If children ever had problems, and pre-Internet they might well have faced problems finding information in poorly-stocked and poorly-staffed school and public libraries, they certainly have no problem finding information today - as long as they have access to the Internet.  But information alone is not enough.  Information without purpose, without questions to be answered, is unnecessary, irrelevant, forgettable.  Once obtained, information still needs to be handled, with discrimination, and some that is found may have to be rejected and some may be worth using.

Neate (p. 130) pursues this line.  If there is no purpose, it is difficult to know what is important in the text, in which case everything becomes equally important.  She suggests that purpose depends on several factors, including reason for reading, motivation for reading, relation to what is already known and what must be found out, what one does with the reading, and similar considerations.  Awakening prior knowledge and asking oneself questions before and during reading heightens alertness. Indeed, as McTighe and Reeves (2001, para. 4) put it: "It is impossible to think critically about something of which one knows nothing."

Children, of course, are disadvantaged here, for their prior knowledge and awareness of relationships is necessarily limited.

[Extracted from “From literacy to information literacy: reading for understanding in the real world” by John Royce, a paper presented at the IASL/SLA Joint Conference in Dublin, June 2004.]
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The need to read 
: Numbered references

In today's world, we all need to read.  Some people read better than others, some are shamed – sometimes ashamed - because they do not read very well.  Many poor readers learn how to disguise the fact, and read the signs when they cannot read the words.  But we all need to read, and those who read well survive better than those who do not.

Those who read, succeed.  The others flounder, and may fail.  Many studies show very clearly the consequences of limited reading competence, for instance that children with poor reading skills tend to have lower self-esteem, and are more likely to have discipline problems at school;  that nearly two-thirds of the U.S. prison population is illiterate, and so are three-quarters of unemployed adults
. 1
Gawith 
asserts that one of the most important reasons for reading is empowerment. She suggests that "the most important attribute of the information literate citizen today [is] 
the ability to discriminate, to detect nonsense, bias, to challenge fact not grounded in evidence; to distinguish between informed opinions and ignorant ranting." 2  This is critical reading.

Neate suggests that we spend a lot of time teaching children how to read, especially narrative, but that we do not spend enough time teaching them different ways of reading, we do not teach them how to read to learn, and we do not spend enough time teaching information handling and learning skills.  It is what you do with the reading that counts. 3 
Leppard declares, "While students need training in effective and efficient searches, there is now the particular challenge of teaching them how to judge the credibility of sources and the relative value of different types of information they have gathered." 4
The NEMP Studies in various teaching subjects confirm that children, in New Zealand at least, are good at finding information, but less good at deciding beforehand exactly what information they are looking for, or where to find it and how they will recognise it once found, or afterwards deciding what to do with the information they have found and how to use it. 5
If children ever had problems, and pre-Internet they might well have faced problems finding information in poorly-stocked and poorly-staffed school and public libraries, they certainly have no problem finding information today - as long as they have access to the Internet.  But information alone is not enough.  Information without purpose, without questions to be answered, is unnecessary, irrelevant, forgettable.  Once obtained, information still needs to be handled, with discrimination, and some that is found may have to be rejected and some may be worth using.

Neate pursues this line.  If there is no purpose, it is difficult to know what is important in the text, in which case everything becomes equally important.  She suggests that purpose depends on several factors, including reason for reading, motivation for reading, relation to what is already known and what must be found out, what one does with the reading, and similar considerations.  Awakening prior knowledge and asking oneself questions before and during reading heightens alertness. 6  Indeed, as McTighe and Reeves put it: "It is impossible to think critically about something of which one knows nothing." 7
Children, of course, are disadvantaged here, for their prior knowledge and awareness of relationships is necessarily limited.

[Extracted from “From literacy to information literacy: reading for understanding in the real world” by John Royce, a paper presented at the IASL/SLA Joint Conference in Dublin, June 2004.]
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�PAGE \# "'Page: '#'�'"  ��The piece headed “The need to read” has been extracted from a much longer paper which was presented at the joint IASL/SLA Conference held in Dublin in June 2004.  The paper was originally written in APA style, and is included below for comparison purposes.


Two versions in MLA style are presented, so that differences in referencing can be highlighted; one version demonstrates parenthetical referencing while the other demonstrates footnotes.


�PAGE \# "'Page: '#'�'"  �� You will note that sometimes the author is named outside the parentheses, or that parentheses are not actually used.  When this essay is read aloud, references inside the parentheses are NOT read out.  Note the flow, and note too how naming the author adds authority to the statement/s made. When the author is not so important as part of the argument, then the reference may be more truly parenthetical.


�PAGE \# "'Page: '#'�'"  ��Parenthetical reference; no page number shown because this is taken from a web document. Fuchs is demoted to a parenthetical reference, mainly because it is the findings of the studies which are important; Fuchs (and his colleagues) did not actually carry out the studies, so they are of less importance to the flow of the essay.


�PAGE \# "'Page: '#'�'"  �� This is a parenthetical reference, even though no parentheses are used!  The author is named, and because two different pieces by Gawith are used, the title is included as well.  No other information is required; the reader can go from this to the list of Works Cited, in order to find full follow-up details.  No page number is used because this is, again, a web document.


�PAGE \# "'Page: '#'�'"  �� The exact words are about to be used, thus the quotation marks


�PAGE \# "'Page: '#'�'"  �� The word “is” does not appear in the original quotation; it has been inserted here to make better sense when reading.


�PAGE \# "'Page: '#'�'"  �� Again, this is a parenthetical reference.  No page number has been given, even though this is from a book, because this argument is a major theme of Neate’s work and is repeated constantly throughout the book.  However, it would not be wrong to include a page reference as an example of the argument.


�PAGE \# "'Page: '#'�'"  �� Again a “parenthetical” reference from a web page; the exact words are used, thus the quotation marks.


�PAGE \# "'Page: '#'�'"  �� A different document by Gawith, so the short title is used as well as the author’s name.  Once again it is the studies themselves which are important (here the NEMP Studies), not the person who wrote about them.


�PAGE \# "'Page: '#'�'"  �� The author’s name is used outside the parentheses, and this helps the flow of the reading. In addition, I wanted to add force to the argument by naming the author. The page number is, however, used inside the parentheses.


�PAGE \# "'Page: '#'�'"  �� One last non-parenthetical parenthetical reference.


�PAGE \# "'Page: '#'�'"  �� MLA calls for a list of Works Cited: every work referred to in the text is cited here, in full (and every work listed here is cited at least once in the text).  The idea is that the reader can go from the reference in text to the list of Works Cited, and be given enough information to find the actual work used, in a book, or in a magazine, or on the internet, or wherever.  Notice too that the list is in alphabetical order. 


�PAGE \# "'Page: '#'�'"  �� Two works by the same author, so the hyphens serve as ditto marks, same author as the last entry.


�PAGE \# "'Page: '#'�'"  �� Only the first author’s name is inverted. Inversion is used to ensure alphabetical order; otherwise MLA accepts first name/ last name usage.


�PAGE \# "'Page: '#'�'"  �� When using footnotes, full bibliographical information is used the first time the work is cited, but a short form is used for any later mention of that work.  Note that the footnote is a simple sentence, with just one period at the very end; footnotes are in number order, not alphabetical order, so names can appear in first name, last name order.


�PAGE \# "'Page: '#'�'"  �� As noted earlier, Fuchs and his colleagues are not as important as the various studies they have summarised; thus Fuchs et al are relegated to the status of a footnote.


�PAGE \# "'Page: '#'�'"  �� The second time Neate’s work is cited, so this time just a short citation is needed.  This time part of just one page is summarised, so a page reference is given.


�The entries are in alphabetical order, and inverted (last name first).


�PAGE \# "'Page: '#'�'"  �� There are many differences between MLA style and APA style.  Some obvious ones are that the parenthetical references usually carry the date of the work referenced as well as author and page details; section and/ or paragraph numbers are used to pinpoint references to internet and other documents which do not have page numbers; only the initial of an author’s first name is used; note too differences in use of upper and lower case.


�PAGE \# "'Page: '#'�'"  �� Once again, the list of works cited is given in alphabetical order, and in APA is given the name “References”.  Date of publication now appears immediately after the author’s name, and the format of the reference differes from MLA in many other respects.


�PAGE \# "'Page: '#'�'"  �� A numbered references style is used in many disciplines. In many respects, it is the easiest documentation style though (in my opinion), it can be frustrating for the reader.  Numbered references can be footnotes on the page, or endnotes gathered at the end of the chapter or the paper.


�PAGE \# "'Page: '#'�'"  ��The numbered citation leads to the full reference at the end of the paper.


�PAGE \# "'Page: '#'�'"  �� This time there is no need to distinguish which of Gawith’s papers is used.  The numbered citation leads to the reference.  Very often (especially at the student level?), numbered references are impersonal, and the author is not named in text.


�PAGE \# "'Page: '#'�'"  �� The word “is” does not appear in the original quotation; it has been inserted here to make better sense when reading.


�Numbered references in the middle of a paragraph are often difficult to spot!


�PAGE \# "'Page: '#'�'"  �� In this documentation style, references are given in citation order and often there is no alphabetical biography. 


�Some styles invert names, some styles use natural order. While it may not matter; consistency is important.


�The source has been used before, so a short reference is made.  (JRR: In a long list of references, this is again frustrating!) Few documentation styles now use op cit or ibid etc.





